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Abstract
The appreciation of the scientific maturity of the pedagogy in our contemporaneity takes place even now easily, in a
didacticist way, addressing, in a positivist spirit and until this moment imprecise topic, a conceptual and axiomatic system
with his specific methodologies, based on minimal coherence and on a primary internal and external integration. This aspect,
perceived as the unique and invincible argument, places the pedagogy at the periphery of the science. The historical
investigation of education can lead to some more rigorous epistemological groundwork’s, redesignating the specificity and
validity of its explanations and conclusions. The present study brings to the reflexive reader attention an important issue of the
educational sciences. It focuses on:
1) opening of a new researching field of the educational sciences from the perspective of their epistemological and social
evolution and maturing;
2) raising the awareness on the fact that pedagogy, as the base of all educational sciences, has to be involved in the process of
defining and redefining the scope and the specific methodology within an often controversial and uncertain legislative
background.
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1. Introduction
For more than a century, the University of Bucharest has been interested in setting up the pedagogy as a
science specialized in the study of education. G.C. Antonescu and his Pedagogical School’s contribution are
considered nowadays relevant and able to justify the importance of the pedagogy within the socio-humanistic
sciences even in the today’s society. Contemporarily, reverting to some main research topics which inquire the
epistemological basis of pedagogy by an integrated and complementary methodological universe is a priority of
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maximum importance. In our opinion, this orientation has to be significantly included, quantitatively but mainly
qualitatively, in the researching programs of the Romanian universities. Any science aims to discover, to know a
specific domain of the world. Analyzing the way this objective is achieved isn’t anymore exclusively the
monopole of the respective science. The critical study of the science is also philosophically engaged as a
complementary and independent approach. This critical discourse about the scientific knowledge, no matter what
the domain of reference is, marks off and sets up the very research area known under the name of epistemology.
Although its object is the very source and the theoretical frame of any science, epistemology is placed on another
level. Epistemology comes from within the science, but it emerges as a thinking reflection regarding the thinking.
Consequently, it belongs both to the science - its origin and substance – and to philosophy – from which it
borrows and applies the analysis methods – having an explicit and pragmatic scope, that of laying its own
reflexive and critical, pragmatic but also subjective approach within a specific ontological, methodological and
legislative background. The scientific method is represented as a way of reflection that proposes and justifies a
series of data collecting and interpreting techniques for a more profound cognition of significant phenomena and
events considered as object of research submitted to a certain or presumed regulation. From this perspective, the
methods and techniques used in the educational aria, integrated to the level of methodology of a fundamental
science of education, represents an important moment in delimiting the fundamentals of an epistemological
approach of the pedagogy. The specialized language of epistemology, considered as a general theory of the
scientific cognition, has also an important role regarding the notion of methodology. Within the scientific
research, clarifying the conceptual relation between epistemology and methodology is a necessary priority. Fritz
Machlup [7] (p.54) suggests the following definition of methodology – “… the study of the principles guiding
those who investigate some domain of knowledge”. It can be remarked that the author assimilates methodology
with a critical study of the method/ methods. In other words, a philosophy of method/ methods ensures the
analysis of its/ their strengths and weaknesses in the process of cognition and in comparison with the assumed
scopes. It is necessary to specify that these epistemologists do not consider methodology to be a mere description
of the methods. The methodological discourse does not focus on presenting the method by itself, but on the
reason, the principles for which the respective method is accepted or not, including all the derived consequences
from using or not using it.
2. Short history of the methodological orientations used in the educational research along the time
At international level we witness changes of paradigm in the domain of the researching methodology in
socio-humanistic sciences in general, and especially in the educational sciences. Jean-Marie Van der Maren [10],
professor of the Montreal University relevantly presented the process of redefining the methodological area of the
research in education. This year, the author has published in Recherches Qualitative magazine (see no.12/ 2012)
an emblematic article regarding the history of the methodological approaches used in the area of the educational
sciences research during the last two centuries. Van der Maren identifies from a temporal perspective, both the
openings and the limitations that the various researching methods suffered during the validation process of the
derived hypostasis in the domain of educational research, their dynamic, the development and critical inquiry
areas. Interested in indentifying a valid researching method/ series of methods, Van der Maren pays attention to
the history of his time. He snips some specific moments of the epistemological underlying approach in the
educational sciences that can also be found in the Romanian educational research domain. In the 1970s, the most
important researches in education adopted a hypothetical-deductive model. The evaluating research studies used
an experimental and semi-experimental schema. The universities all over the world were interested in
indentifying rigorously the specific steps of an indisputable scientific research. The educational reality belongs to
the existential one and it is impregnated with the human presence. That is why evaluations and validations in this
field, even when they are done by experiments, have a special touch as the educational process “requires”
attitudes, value judgment regarding the great categories defining the human values. Therefore some authors state:
“I will defend their cognitive value (of the experimental research), but all the same I will argue that they virtually
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have not an explanatory power” (Hausman, [6] p.314). With explicit modesty and humbleness the author admits
he suffered in that period his first failure as a researcher. It is a failure of the experimental and statistical verifying
models of his research hypothesis. The dichotomist prediction of true or false is no longer infallible.
Theoretically, this model is a nice one, affirmed Van der Maren, but the researching practice convinced him it
was an impracticable one. Once the failure is admitted a debating community has been created. And Van der
Maren’s course regarding the methodology of the research from the University takes other orientation becoming
an “Introduction to the methods of research in education”. The author and his colleagues’ conclusions point out
there is not a unique basic method of research in education – the experimental method – but a series of methods
that can be used complementarily and alternatively to the experimental research of the educational phenomenon.
In 1984, during a congress of education, within the working session „Objects et methods en recherché
qualitative”, the entire set of research methods in education was systematically analyzed and theorized.
The period after 1980 was characterized in this context, by a greater openness to different methodological
approaches. The process of launching and theorizing of new concepts regarding the researching of the
educational phenomenon and the epistemological setting up of the educational sciences is significant. It can be
said that there was an entire debating process, and the science of education had to sustain with more clarity its
epistemological basis and to state or reconfirm a rigorously circumscribed name for the specific domain of
researching and development. In the 1990s, worldwide, numerous works, courses, training stages emerge
proposing, analyzing and evaluating researching methods in education. The research – action, or the research –
development methods become priorities. The expert’s role in education is again important in a process which
explicitly aims to ensure credibility to the research in education. Valid qualitative studies were added to the
quantitative analysis. By parity, the qualitative researching properly interpreted the quantitative, observing
acquisitions. Hereby, different points of view and constructive debates were taken into account for a necessary
elucidation of the problems occurred in the extended area of the pedagogical researching.
In the author’s pessimistic estimation, in the 21st century, towards the years 2008 – 2009, a tendency of the
educational sciences returning to the unique method can be noted. Beyond this quite smoothly process of
development of the researching methodology in education, there are other numerous problems needing answers
and solutions. We have to face them with critical receptiveness. It is obvious the fact that there are many
problems in the educational researching domain. The theory serving as the base of the conceptual frame
continues to be a disciplinary one, within the limits of the psychological or sociological pedagogy. In fact, the
research in the educational domain is mostly of psychological and sociological inspiration. Thus, at the
epistemological level, the obtained results lead more to the knowledge broadening of the latter two disciplines
than of the pedagogy as a socio-humanistic science specialized in the study of education. Although these results
are sometime useful for those who practice education, they do not contribute properly and essentially to the raise
of a necessary theory in the educational science domain. Therefore, we still witness a real dissonance between the
educational practice and the scientific theories regarding the educational phenomenon, between the knowledge
development and the professional activity. Consequently, we have a fluid and poly-semantic researching, the
“words, words” type.
3. A few landmarks for the importance of an appeal to history and to the historical researching
methodology in the science of education
Education cannot be reduced and it does not work as an articulated amount of regularities that can be linearly
anticipated and programmed. The complexity of the situation is due to the fact that in the education realm, the
objectivity is strictly connected to the subjectivity: the rationality shapes the plurality and contradiction’s forms;
education is open to, sometimes invaded by, the history, the social, legislative and psychological aspects; not
everything can be put to explanatory causality, it requires refined and subtle differentiation subjected to the
dialectic of a formative action that confirms not only the thesis and the antithesis but also the synthesis of the
two. Einstein [4], who radically changed the vision about the universe, says: “for the historian of the ideas and
cultures, it is obvious that a phenomena emerging in a random temporal sequence belong to a different type of
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reality”. The great German scientist reveals the fact that “in its own dimension, this reality forms a whole”. The
teleological involvement of the historian consists in the very necessity of perceiving the reality – in his case the
social reality – “as a whole”. In other words, the historian of the ideas will perceive the connection between the
ideas as synchronic – for instance, as a result of belonging to the same system which can be presented according
to certain rules (binary, for example).
Presently, it can be noticed a broadening of the historical centers of interest. At the epistemological level, there
is a tendency towards “a total history”, able to include different evolutionary, economical, social, political,
cultural, pedagogical, etc series. It acquires the capacity of offering a systemic image of the reality from its
temporal perspective. The system of a mainly narrative history is nowadays subjected to a new analysis and
interpretation perspective pursuing the ideational conflicts and the phenomena of anticipation or constancy that
marks and/or structures a certain evolution. A deepen study of a temporally determined stage, rises questions
upon the previous or/and the next period content, inviting to the opening of new investigations, and reminding
that it still exists an “unwritten history”. History permits the highlighting of the relation between the development
of the individual thinking and the scientific ideas temporally configured. It can help to explaining and
understanding the nature of the scientific activity, allowing the separation between the ideology of certain periods
and the initial scientific activity. Thus, it provokes the development of a real humanism in the scientific
cognition. Basically, it encircles concepts, ideas, and judgments referred to the human activity. This way history
integrates the scientific cognition in the general progress of the humanity. Our attempt proposes and theorizes
some of the specific ways for an epistemological based approach to become possible and relevant by supporting
the development of the pedagogy as a science.
To support the qualitative studies with a historical extend, we further highlight two approaches that proved
their validity during the process of epistemological setting up of the educational science: the content analysis and
the hermeneutics.
The content analysis, as described by Berelson quoted by Garrido [3] (pp.146-147) is a “research technique
destined to describe objectively, systematically and qualitatively the manifest content of the communication”.
The researcher starts from certain written messages which he thoroughly examines. He selects certain indicator-
concepts subduing them to some quantification processes. Thusly, interesting conclusions can be obtained based
on the analysis of written, oral or visual messages. Essentially, an epistemological and methodological essence,
the content analysis starts from a certain problem. Once the concrete frame of communication is settled, the
categories and the analysis units can be defined, the next stage being their enumeration and, in the end, a concrete
interpretation is deducted from the previously performed quantification. Linguistics, psychoanalysis or semiotics
is used for carrying out the structural or the content analysis.
The hermeneutics represents in philosophy the methodology of texts interpreting and understanding.
Throughout the times, the hermeneutics becomes more and more developed, manifesting the tendency of giving a
comprehensive meaning to all the hard to understand writings. So, it becomes “a general theory of the
interpretation rules”. In favor of the hermeneutics value in historical research, it is important to take into account
that the contemporaries’ unconditional acceptance of the facts generates, most times, a kind of blindness, or a
distorted perception. In such cases, the events are understood only in the literal meaning of each consecutive fact.
Therefore, most times, the true significance of the events will only be revealed to the next generations. In a
phenomenological meaning, the word “understanding” in association with the hermeneutic historical strategy,
represents the perception of the experienced sense. Interpretation, involved at a general level in the epistemology
of the socio-humanistic sciences, goes beyond the experienced sense, because it is its nature to find a hidden
meaning. The epistemological dissociation between the direct experience and the explanatory theory about the
respective experience is, obviously, the difference between the experimental science and the interpretative one. In
the experimental science vision, the theory is a series of formalized sentences (sometimes in mathematic
language). In the interpretative science vision, theory is a suggested signification. Certainly, we do not deny the
241 Diana Csorba /  Procedia - Social and Behavioral Sciences  76 ( 2013 )  237 – 242 
fact that an interpretation can be ingenious, convincing through its own vision, but also always arbitrary because
there is not an experimental contrivance which can validate its rightness or its falsity.
The limits of the historical method raise the problem of the research objectivity. The peril of the ethnocentrism
consists of contemplating the world, mainly from the perspective of the observer’s culture and values. Adopting
an ethnocentric point of view, can affect all the stages of the research: beginning with the choosing of the subject,
deciding the procedures and the methods, and finally reaching the interpretation of the results. The problem of the
nomological efficiency occurs when the historian aims to find certain general rules for explaining the
phenomena. Using their generalizing force, the historian tries to predict the next phenomena. From this point of
view, the historian has to temper his aspirations to reach the “definitive conclusions”. He must accept the
provisional character of his conclusions. Another problem is that of the normative aspect of the educational
domain, of the pedagogy. At this level, the historical method has not the necessary resources for establishing
rules for controlling an institution or peoples’ education. However, the results of the historical analysis can be
helpful for those who have the responsibility of orientating the educational policy towards an approach of the
those tendencies’ valorization confirmed at a national and international level within a dynamics of evolution
subjected to the synchronic but especially to the diachronic interpretation.
4. Conclusions: arguments for an integrated methodological universe
One of the hypotheses of our study aimed to emphasize the fact that methodology is not a mere presentation. It
is a philosophical discourse, meaning a reflexive process, an open polyvalent dialog regarding the pluses, the
weaknesses, the supporting base, the contact points, but also regarding the incompatibility of various methods
which ultimately means the epistemology of the method. Within the same register, that of the cognitive
methodology, it becomes plausible the autonomy of a distinct domain - the scientific researching methodology.
This aims mainly to exploit the more technical side of the process and to critically highlight the weaknesses and
the strengths of the instruments used in the pedagogical research process. It also has in view the academic writing
incarnated in a work that bares the sign of a scientific exemplarity.
But, even in this case, it has to be taken into consideration the conscience of the whole, of the fact that we are
in the realm of what the original words episteme and logos indicate through the critical study of the science. The
epistemology’s task occurs in this context to be one not at all easy, but considered as necessary and having
important constructive and prospective values for what it is to be the birth and the evolution of a science.
One of the relevant conclusions is that, presently, due to the most recent developments in the scientific
knowledge, constructing a nonlinear dialectics of the nature has become a concrete possibility. It is proved,
among other, also by the high frequency of published integrative methodology works (mostly physics-
philosophy) belonging to famous authors with a interdisciplinary background. It could be said that, in this case,
interdisciplinary is for the first time more than a scientists’ “progressive aspiration”; it becomes a real unifying
stream between science and meta-science. Transition to the structural – organizational theories, represent a
dominant tendency of the present science development. It requires the setting up of an interdisciplinary
epistemology, which implies the convergence of the thematic and the methodological orientations vouched in the
study of the science as a cognitive phenomenon. It has a greater role in the construction of the science, with a
greater empirical relevance in comparison with its previous moments permanently valorized in a critical and
reflexive way.
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